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HONORS CAPSTONE ABSTRACT
Students who struggle in reading need teachers who are prepared to be successful. The
use of explicit instruction is increasing; therefore, educators need increased knowledge of the
framework. The purpose of this research project is to give teachers an overview of explicit
instruction and then demonstrate how to use the instruction in various reading lessons. Through
research, I examined explicit instruction and how its framework can be utilized in reading
lessons to create better student outcomes. In all, I concluded that explicit instruction is an
effective teaching method and we as teachers should become more comfortable implementing it
in our classroom.
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Introduction
As an educator being prepared to teach students is key to student’s success. Both general
education and special education teachers need to be able to intensify comprehension for students
with disabilities. As a future educator my intent is to lessen the overwhelming feeling by creating
a piece that gives insight to teachers on how to help students being successful in reading in their
classroom.
This piece is split into two parts. The first is an overview of explicit instruction and
reading comprehension. The second is a how to guide on intensifying instruction in reading
lessons. These lessons are for various grade levels and skills and include different examples of
intensifications. Each of the lessons that are used are already explicit, so they are appropriate for
reading intervention. The intensifications were made to demonstrate ways to adjust instruction
for students who are not making progress.
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Introduction to Explicit Instruction
Thirty percent of students will only ever read if they are given intensive help, which can
be done in the form of explicit instruction (Bursuck & Damer, 2015). Rosenshein described this
form of instruction as “a systematic method of teaching with emphasis on proceeding in small
steps, checking for students understanding, and achieving active and successful participation by
all students” (Rosenshine, 1987, p. 34). It is characterized by the use of scaffolds that allow for
students to practice the skill, clear teacher modeling, and giving the student feedback on the skill
until the skill has been developed and demonstrated correctly (Archer & Hughes, 2010). Reading
instruction for students with or at risk for disabilities should already be explicit and systematic.
We can intensify the instruction to make it more explicit and systematic for students who have
severe reading difficulties by including more elements of explicit instruction in reading
interventions (Fuchs et al., 2017).
Key Elements and Areas of Explicit Instruction
Explicit instruction consists of 16 key elements that describe characteristics and
instructional behaviors of explicit teaching (Hughes et al., 2016). Teachers can use these key
elements to tailor lessons to a student’s needs. Archer and Hughes (2010) describe an explicit
instruction lesson as consisting of several components. The lesson should start with the
activation of background knowledge and a systematic review. Then the skill is modeled with
concise explanation using simple and direct language. Following that, practice is given to
support the skill and to receive feedback. As a student demonstrates success in the skill, support
gradually fades so that the student eventually works independently.
Explicit Instruction as Load Reduction
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Explicit instruction is a type of load reduction instruction. Load reduction instruction is a
general term for instructional approaches work to reduce learners’ cognitive load (Martin, 2016).
There are five principles that make up the learning process in load reduction instruction. These
include, reducing the difficultly of a task during initial learning, instructional support and
scaffolding through the task, ample structure practice, appropriate provision of instructional
feedback independent practice, supported autonomy and guided discover learning (Martin,
2016). Load reduction instructional approaches, including explicit instruction, were developed
for several reasons. When topics are new, the long-term memory of individuals cannot be used to
help the student work through the skill. This will result in a cognitive overload and have students
not learning accurately. So, to help students learn more efficiently and alleviate cognitive
overloads, explicit instruction was developed.
Research on Explicit Instruction
Explicit instruction is important especially for students with disabilities; research has
been done over several years about special education and explicit instruction. Explicit instruction
has been shown effective for improving student learning and behavior for students both with and
without disabilities (Hughes et al., 2018). Tier three interventions that include key foundational
skills, small group instruction, are longer in length, and are taught explicitly have been found to
have better reading results (Gersten et al., 2009). Small group instruction that is interactive
improves skills because there are more chances for feedback and corrections (Swanson, 2001).
Explicit instruction predicts outcomes because it narrows in on review, practice, and
daily/weekly feedback (Swanson, 2001). The framework that explicit instruction has, allows for
students to understand new concepts and learning experiences (Gersten, 1998). Another reason
why explicit instruction is successful is that it allows for planning adaptations. This is done by
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using hypotheses to decide what is effective for students and what is not working (Kearns et al.,
2018). Then, results of the hypothesis are used to determine if the intervention in place should
continue or if it needs to be changed for the student.
Intensifying Reading Interventions Using Explicit Instruction
Even though students with disabilities may receive reading interventions, many of them
are still performing below grade level. According to the 2019 National Assessment of
Educational Progress (NAEP), only 30% of 4th-graders with disabilities were at or approaching
grade level in reading (National Assessment of Educational Progress, 2019). Many students with
disabilities may need a more specialized and approach where intervention is intensified.
Making instruction more explicit and systematic is a way to intensify instructional
delivery for students with disabilities (Vaughn et al., 2012). We can do that by making
instruction more systematic and break it down into smaller steps. This means that we can take a
larger skill and break it down into smaller parts, so that the student can develop the skill in
smaller parts versus a larger one. We can also provide more modeling or change the modeling to
better fit the student’s needs. For example, we might change the modeling by proving more
examples or giving the student more feedback within modeling. Additional support and
promoting can be added and prompting can fade slower and more gradually. This assists students
in learning because students will get extra support and that support will fade slower so that
students can develop skills with support first before practicing it on their own.
Concerns About Explicit Instruction
Concerns have been brought up about explicit instruction, but additional comments have
been made in response to those (Hughes et al., 2016). When it comes to the best approach to
teaching, there is no best way. The instruction should be based upon the student’s needs and
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guided by research (Hughes et al., 2016). An argument has been made that explicit instruction
lacks in allowing for students to work and come up with answers on their own because of the
guided instruction. So, when it comes to guided versus unguided instruction for students, guided
helps students more because they are given clear models and examples and are less likely to
experience a cognitive overload. Explicit instruction has been labeled teacher-centered rather
than student-centered. However, explicit instruction is focused on students because teachers are
assisting students with individualized support and guidance so that students can gain the specific
skills, they need to be successful (Hughes et al., 2016).
Another concern is since skills are taught in pieces; skills cannot be contextualized. It is
acknowledged that there is a risk for skill to be isolated (Hughes et al., 2016). However, this can
be avoided by having students understand how each skill fits together through contextualized
practice. Since practice attempts should be plentiful, explicit instruction is thought to be “drill
and kill” where students are just memorizing skills rather than learning them (Hughes et al.,
2016). It is equally important that practice attempts should be creative and authentic for the
student so they can use higher thinking and students can eventually solve them on their own.
Through these approaches student should become fluent on their own (Archer & Hughes, 2010).
Five Components of Reading
There are five components of reading instruction. They are phonemic awareness, phonics,
fluency, comprehension, and vocabulary (Carreker et al., 2021). In this section, I will define the
five components and explain how each looks when using an explicit instruction approach.
The first three components of reading are phonemic awareness, phonics, and fluency.
Phonemic awareness instruction should include three important skills. Students should be taught
how to blend individual sounds into words (blending), stretch words into individual sounds
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(segmenting), and change the sounds to change the word (manipulation). Phonics, the next
component, is applying knowledge of letter sounds to decode words that are not familiar
(Carreker et al., 2021). Fluency is related to phonics and includes reading words correctly, at an
appropriate rate, and with expression (Carreker et al., 2021).
Explicit instruction varies in how it looks in these three components. Teaching phonemic
awareness should be done using explicit instruction. It should start at easier skills like blending
and segmenting sounds in words and then move into harder skills like adding, substituting and
deleting sounds. To prevent cognitive overload, there should only be one or two phonemic
awareness skills taught at a time (Learning Point Associates, 2004). Phonics lesson can be made
explicit by including instructional routines. These routines can be repeated with each new skill
added. One example of a routine is touch and say. In touch and say, students point to each letter,
say the sound, then read the whole word by blending the sounds together (Carreker et al., 2021).
Explicit fluency teaching can include activities like repeated reading, additional modeling of
fluent reading, and seeing how words can be grouped into phrases (Learning Point Associates,
2004). Fluency instruction should also introduce irregular words and allow for students to hear a
variety of expressions for various ranges of texts (Carreker et al., 2021).
The last two components of reading are comprehension and vocabulary. Comprehension
is the compilation of all reading skills and the goal of reading. It is focused on interpreting the
meaning of the text (Carreker et al., 2021). Vocabulary is understanding what words mean which
aids in comprehension (Carreker et al., 2021). Researchers assess students’ vocabulary in two
different areas, receptive and expressive. Expressive vocabulary includes using a word
accurately when speaking or writing and is a predictor of early reading achievement (Spear-
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Swerling, 2006). Receptive is the opposite and involves understanding spoken words or words
read in passages (Spear-Swerling, 2006).
Explicit instruction is also essential for comprehension and vocabulary. For vocabulary
instruction, is important to explicitly teach students how to use dictionaries, information about
meaningful word parts, and to use context clues (Antunez, 2002). To start small, students can be
taught to use morphemes (word parts like prefixes and suffixes) to detect what a word means
(Carreker et al., 2021). In all, word meaning should be taught directly and explicitly and should
include opportunities to practice using the word in speaking and writing.
There are several ways to teach and improve comprehension using explicit instruction.
The first aspect is activating background knowledge, so we know what students already know
about a topic and can help the student use their existing knowledge to understand what they are
reading (Carreker et al., 2021). Next is vocabulary instruction which helps students understand
what they are reading. Discourse should be also taught so that students understand the different
types of text structures. Lastly, we can teach students comprehension strategies like KWL charts
and story maps, so they are aware of their own comprehension. In doing so, we should also be
increasing support for students when reading more difficult texts (Carreker et al., 2021)
After conducting research, explicit instruction has been proven to help students with
disabilities learn to develop their reading skills (Vaughn et al., 2012). By having instruction that
is explicit and systematic students are more successful. Teachers can use explicit instruction in
their lessons, so that they can help their students gain the skills they need.
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1st Grade Comprehension and Vocabulary Lesson
Key:
Red- Intensifications
Italics- Anything to be written on the board
Lesson Plan Component
Write the Plan
General Information about the Lesson
Lesson Objective
After listening to a story, students will orally identify the beginning,
middle, and end of the story and use the parts to retell the story
correctly with 2 or less prompts.
Learning Standard
CCSS.ELA-LITERACY.RL.1.2
Common Core Standard
Retell stories, including key details, and demonstrate understanding
of their central message or lesson.
CCSS.ELA-LITERACY.L.1.4.C
Identify frequently occurring root words (e.g., look) and their
inflectional forms (e.g., looks, looked, looking).
Materials
“Bath Time” and “Doctor Jen”
Instructional Steps
Introduction to the lesson
Attention signal: Class, class. Yes, yes.
Set expectations for behavior: During this lesson keep your mouth
quiet and listening ears on.
Set expectations for academics (student friendly objective and
rationale): Today we are going to be learning about three parts of a
story. Beginning, middle and end. We are going to learn this, so that
we can summarize stories. After today you will be comfortable
naming three parts of a story on your own and using them to retell a
story.

Modeling with a Think-Aloud

Activate background knowledge (review):
Let’s review what we know about our text, “Dr. Jen,” from yesterday.
Can three people tell me they remember about the story? Please raise
your hand.
Today we are going to be learning about the beginning, middle, and
end of text. We can list out these parts of a story to demonstrate what
we know about a text. I am going to walk through the steps using the
text from yesterday.
Intensification: Breaking down skills into smaller steps. This
intensifies instruction by allowing students lessening their cognitive
load by working to summarize each page instead of the whole story.
Before we move into retelling a story, we are going to start by
summarizing each page. On the first page yesterday, it talked about
the sister going to Dr. Jen. So, we would write
Write: The sister goes to Dr. Jen.
On the second page the brother goes to Dr. Jen. So, we would write
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The brother goes to Dr. Jen.
On the third page the father goes to Dr. Jen. So, we would write
The father goes to Dr. Jen.
Good job! Now we are going to move onto the beginning of the story.
In the beginning of the story the sister, brother, and father are all sick
and go to Dr. Jen.
Write: Beginning: sister, brother, and father are all sick and go to Dr.
Jen.
This is what we know from the beginning of the story.
Intensification: Involving students in the model and gradually fading
support. This intensifies instruction through modeling because the
student knows how to complete the skill correctly through additional
modeling.
Now that I have done the beginning let’s work on the middle together.
Can anyone tell me what they think is important in the middle? I will
start with mother; can anyone think of anything else?
In the middle of the story the mother, grandfather, and grandmother
are all sick and go to Dr. Jen.
Write: Middle: mother, grandfather, and grandmother are all sick and
go to Dr. Jen.
This is what we know from the middle of the story.
Great work everyone coming up the middle section. Now we are going
to move into the end together. Can anyone tell me what they think is
important in the end? I will start with dog; can anyone think of
anything else?
At the end of the story the dog gets hurt but cannot go to Dr. Jen.
Write: End: The dog is hurt and can’t go to Dr. Jen.
This is what we know from the end of the story.
Sister, brother, father, mother, grandfather, and grandmother are all
sick and go to Dr. Jen. The dog is hurt and can’t see Dr. Jen.

Guided practice

Now we have worked through the story to summarize the beginning,
middle, and end to retell the story, We are going to try together now.
Before we read the story together, I am going to teach you a new
vocabulary word that is in our story. It is slip.
Slip means to slide for a short distance.
An example is:
Brad is running really fast and ran over a big puddle and slips on his
head.
A nonexample is:
Kate was running down the road and stepped on a rock, she did not
slip she just kept running.
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Now turn to your neighbor and tell them a time that you slipped.
Teacher will walk around and monitor.
We can add a s to make a word present tense like slips. Present tense
means that the action is going on right now.
Keep an eye out for our vocabulary word in the story. We are going
to read together.
Read pages 1-4
Ask: What do we know about the beginning of the story?
Student’s might name things like this:
Write: Beginning It is bath time and she has a toy duck, fish, and
tugboat.
This is what we know from the beginning of the story.
Read 5-8
Ask: What do we know about the middle of the story?
Student’s might name things like this:
Write: Middle: There are bubbles and the soap is slippery,
This is what we know from the middle of the story.
Read 9-10
Ask: What do we know about the end of the story?
Student’s might name things like:
Write: End: She gets out of the tub and the water goes out of the tub.
This is what we know from the end of the story.

Closing

Now we are going to take our three parts and retell our story.
Ask: Can someone try to retell the story with our three parts?
Student’s might name things like this:
Write: It is bath time and she has a toy duck, fish, and tugboat. There
are bubbles and the soap is slippery. She gets out of the tub and the
water goes out of the tub.
Awesome job today coming up with the beginning, middle, and end of
the story. I want you to now read a story on your own and come up
with beginning, middle, and end to a neighbor through a retell. By
learning to do this, we will keep building your comprehension skills.
Next up will learn about coming up with main ideas of texts.
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3rd Grade Comprehension Lesson
Key:
Red- Intensifications
Italics- Anything to be written on the board
Lesson Plan
Write the Plan
Component
General Information about the Lesson
Lesson Objective Given the text “A Dog’s Tale, students will answer 3 out of 4 QAR questions correctly
without teacher’s assistance by the end of the lesson.
Learning
CCSS.ELA-LITERACY.RL.3.10
Standard
By the end of the year, read and comprehend literature, including stories, dramas, and
Common Core
poetry, at the high end of the grades 2-3 text complexity band independently and
Standard
proficiently.
CCSS.ELA-LITERACY.RL.3.1 Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the text as the basis for the answers
Materials
“A Dog’s Tale” and “City Place”
Instructional Steps
Introduction to
Attention signal: 1, 2, 3 eyes on me.
the lesson
Set expectations for behavior: For the lesson I want your eyes on me and your mouths
quiet.
Set expectations for academics (student friendly objective and rationale: When this
lesson is completed, we will be confident in answering all four types of QAR questions.
We are learning to do this so that we can demonstrate our knowledge of
comprehension in a text.

Modeling with a
Think-Aloud

Activate background knowledge (review): We have been learning about various ways
to demonstrate comprehension of texts. Today we will be learning about QAR
strategy. First can we name the two strategies we have previously done for
comprehension?
Read “The Thesaurus”
Now that we are doing reading. I’m going to show you a new reading strategy. This
strategy is called question-answer relationship, also called QAR. QAR is a strategy for
reading comprehension There are 4 types of QAR questions.
The first one is right there. This is where the answer is directly in the text.
A text says, Tiny gold-nosed puppies and great winged buffalo were known to play in
the clouds above the hill. No one knew about their games except Angie.
Our first question is who knows about their games? This is a right there question, so I
can point to the answer. Angie.
Intensification: Break a task down into smaller steps. This lesson can be broken down
into one question type per lesson. This intensifies instruction by allowing for students
to understand how to answer one type of question rather than all four types.
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(If you choose this intensification then you are not doing the other 3 types of
questions).
We can start with just doing right there questions for the first lesson.
What did she watch tickle each other? The leaves. They were tickling in the breeze.
Our next question is “What did Angie leave on her chair?” This is a right there
question so I should be able to point to the answer. Right here it says, “Jacket.” She
left her jacket on her chair.
Our next question is “How many extra minutes did it take Angie to get home when she
changed paths?” This is a right there question so I should be able to point to the
answer. Right here it says, “Ten minutes.”
The second one is think and search. This is where the answers come from different
sections.
The next part of the text reads, She was busy, trying to understand how she
had missed the existence of a living, breathing dinosaur. And the second part says,
“Honey,” her mother began, “this is a thesaurus.” She handed the book to Angie and
tapped her elbow.
Our next question is what are the two types of thesauruses in the story? This is a think
and search question. I can point to the answers in both sections. A dinosaur and a
book.
The third one is author and me. This is where the answer is not directly in the text.
Rather, we use clues from the text and we draw from prior knowledge to answer the
question.
Where might you find a dinosaur? This is an author and me question because it
requires you to think of where you would find a dinosaur. I know they are not real, so
I would have to go to a museum to find one.
The last type of question is on your own. The answer comes from prior knowledge and
what you know about the world around you.
In your opinion, what is the best type of dinosaur? I would choose a velociraptor
because they fly.
Intensification: Adding prompting visual. This intensifies instruction by having
students be able to look at a visual to to help their understanding of a skill. This can
build confidence and give guidance to students.
I will create a poster that includes each type of QAR question. It will have an example
of each and explain what it is. That way students can refer to the poster as needed for
support.

29

Guided practice

If students are struggling, we can walk through the 4 types of questions again. We also
can work through another question for each of the 4.
We are going to read our text, “A Dog’s Tale” and identify QAR questions and answer
them together. Follow along with your “A Dog’s Tale” text.
Intensification: Break a task down into smaller steps. This intensifies instruction by
allowing for students to understand how to answer one type of question rather than all
four types at once.
This lesson can be broken down into one question type per lesson. (If you choose this
intensification then you are not doing the other 3 types of questions).
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We can start with just doing right there questions for the first lesson.
What does a right there question mean? Refer to the poster. Good, this is where the
answer is directly in the text.
Right there question: To this day, the dogs haven’t forgotten what happened with the
cats that night. For that reason, we always see dogs chasing cats, seeking revenge for
the night their tails were switched.
Why do dogs chase cats?
Now let’s answer it together. They chase them for revenge.
Read pages 4.
What was the problem the dogs discovered? None of the dogs had their own tails.
Read page 5.
Who was chasing the dogs when they fled? Cats.
Read the page 6.
What grew as the cats and dogs grouped together? The tension.
What does a think and search question mean? Refer to the poster. Good, this is where
the answers come from different sections.
Think and search: Why was it a good choice for the dog to ask the cat to help him
catch the mouse?
Let’s answer it together. He could not catch it on his own and cats are good at catching
mice.
What does an author and me question mean? Refer to the poster. Good, this is where
you need clues from the text combined with your background knowledge.
Author and me: Why do cats chase mice?
Let’s answer it together. Cats chase mice so they can eat them.

Closing

What does an on your own question mean? Refer to the poster. Good, the answer
comes from prior knowledge and what you know about the world around you
On your own: In your opinion are dogs or cats better?
Let’s answer it together.
Awesome job today coming up with answers for all 4 types of QAR questions. By
learning to do this, we will keep building your comprehension skills. You will now be
taking the rest of the text and answering 4 more QAR questions.
Assessment Questions:
Right there: What sound did the dog make to get a cat to come help? Woof, woof.
What sound did the cat make for a dog come rescue him? Meow.
Where were the dogs and cats at when the moods started to change? The barn.
What covered the moon out of nowhere? A storm cloud.
Think and search: In what situations did the cats and dogs work together? Dogs
helped the cats out of the river and when a dog was trying to catch a mouse.
Author and me: Why did the dog need to rescue the cat? The cat fell into the river and
cats are not good swimmers.
On your own: How would you react if you were one of the dogs? I would like being
friends with cats because they could help me catch mice.
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4th Grade Comprehension Lesson
Key:
Red- Intensifications
Italics- Anything to be written on the board
Lesson Plan Component
Write the Plan
General Information about the Lesson
Lesson Objective
Given a paragraph from the text “Desserts”, students will write a
main idea sentence in 10 words or less with 1 or less guided prompts
by the end of the lesson.
Learning Standard
CCSS.ELA-LITERACY.RI.4.2
Common Core Standard
Determine the main idea of a text and explain how it is supported by
key details; summarize the text.
Materials
“Desserts”
Instructional Steps
Introduction to the lesson
Attention signal: Class, class. Yes, yes.
Set expectations for behavior: For our session today, I want your
mouths quiet and attention on me.
Set expectations for academics (student friendly objective and
rationale):
Today we will be adding onto our knowledge of the Get the Gist
summarizing strategy. We are learning Get the Gist, because it is a
good practice to use when trying to summarize what you are reading.
Yesterday we learned about the second step of Get the Gist. After
today you will be comfortable doing all three steps of the strategy.

Modeling with a Think-Aloud

Activate background knowledge (review):
Let’s review what steps one and two are from yesterday. Step one is
finding the most important who or what. Step two is identifying the
most important information on the who or what. Ask the student if
they remember any important who or what’s from yesterday and any
important information about the who or what. Now we are going to
take what we learned yesterday, and we are going to learn about step
three.
Yesterday we read the story “Deserts.” Today I am going to read it
again. Please read along on your own copy with me.
Intensification: Adding components to support cognitive process- self
regulation. This intensifies instruction by having students talk their
way through a skill, so that they know what they are doing to
complete the skill.
We are going to develop a self-talk checklist for this skill.
Step one- Who or what
What is step one?
Step two- Important on who or what
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What is step two?
Step three- 10 words or less
What is step three?
What are our three steps?
So, when we work through this strategy, we are going to remind
ourselves what step we are on and what we are looking for.
I will read the first paragraph. I really like how you followed along
today. In our previous lesson we learned the first step of Get the Gist
which was identifying the most important who or what. Say it: Step
One- Who or what. What is step one again? Does anyone remember
what the most important who or what is in this first paragraph was?
Write: Desert reputation
Say it: Step Two Important on who or what. What is step Two? Now
can anyone come up with the most important information about desert
reputation.
Write: Harsh, not a place to go, unpleasant, wasteland.
Say it: Step Three- 10 Words or Less. What is step three? Now that we
have come up with the most important who or what and the most
important information on it, then we will move to step three, which is
writing a gist statement. This is when you write a main idea about the
paragraph.
Since I know desert reputation is important and the characteristics
that is what I will write our gist statement on. We also need to make
sure our sentences are less than 10 words.
Guided practice

Write: The deserts reputation is harsh, unpleasant, and a wasteland.
Now we are going to read the next paragraph together. This time you
guys will read.
Intensification: Adding prompting visual. This intensifies instruction
by having students be able to look at a visual to help their
understanding of a skill. This can build confidence and give guidance
to students, so they learn the three parts of the strategy.
Most important who/what
Most important
information
Gist (10 words or less)
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Last class and earlier today we did the first two steps of Get the Gist.
What are the first two again?
Awesome job. The first two steps are identifying the most important
who or what and the most important information on the who or what.
Yesterday we discussed the most important who or what and the most
important information about the who or what in this second
paragraph. It was deserts and their beauty, rareness, and water is
precious there.
What steps are those, refer to the chart.
Write deserts, beauty, rareness, water is precious.
What steps are 1 and 2 again, refer to the chart.
Now we will do the third step of Get the Gist together. What was the
third step again?
Great job, the third step is where write a main idea in 10 or less
words.
What step is this again, refer to the chart.

Closing

Let’s look at our paragraph and what we wrote down. Now let’s
make a sentence out of it.
What step is this again, refer to the chart.
Write: Deserts are beautiful and water there is scarce and important.
What is step three again, refer to the chart.
Students will write a gist sentence for paragraph five with one or less
prompts. This will be the same prompting as above.
Most important who or what: Dessert traits
Most important information: Low rainfall, less than 10 inches a year.
Gist: Deserts lack rainfall, and get under a foot per year.
Awesome job today working on step three of the Get the Gist
strategy. By learning to do this, we will keep building your
comprehension skills.
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1st Grade Phonics, Phonemic Awareness, and Fluency Lesson
Key:
Red- Intensifications
Italics- Anything to be written on the board
Lesson Plan Component
Write the Plan
General Information about the Lesson
Lesson Objective
Given 5 written, regular, one-syllable words containing sh saying
/sh/, students will orally read 4 out of 5 words correctly without
teacher assistance by the end of the lesson.
Learning Standard
CCSS.ELA-LITERACY.RF.1.3. A Know the spelling-sound
Common Core Standard
correspondences for common consonant digraphs.
CCSS.ELA-LITERACY.RF.1.2.B
Orally produce single-syllable words by blending sounds
(phonemes), including consonant blends.
CCSS.ELA-LITERACY.RF.1.4
Read with sufficient accuracy and fluency to support
comprehension.
Materials
Notecard word list, “On the Ship,” data form
Instructional Steps
Introduction to the lesson
Attention signal: Class, class. Yes, yes.
Set expectations for behavior: During our session today, I want
your attention on me and mouths quiet.
Set expectations for academics (student friendly objective and
rationale): Today we will be adding onto our knowledge of
consonant digraphs. Consonant digraphs are two consonants that
come together and make a sound. Yesterday we learned about ch
and today we will be learning about the sound sh. After today you
will be comfortable reading words that contain sh. This will help
build your reading skills on consonant digraphs as we continue to
keep building on this during the week.
Activate background knowledge (review): Let’s review the digraph
we learned yesterday. Display ch on the board. Students say the
sound. Go through list of words as students read them- chip, chin,
chug, chat, chum.
Practice for Phonemic Awareness
We are going to come up with rhyming words. I am going to start
with wish. Now what else rhymes with wish?
Students come up with answers.
Modeling with a Think-Aloud

Letter-sound instruction
We are going to start with our sound of the day and key word.
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Display sh on the whiteboard.
Today’s sound is sh. Sh says /sh/ like in ship. Your turn.
Correct, sh says /sh/ like in ship.

Intensification: Adding prompting visual reminders. This
intensifies instruction by allowing for students to reference the
visual and use it to understand the sound that sh makes.
I will create a poster to add onto each consonant diagraphs and
what words rhyme. This way as students develops their knowledge,
then they can add to it each lesson. Today we will add sh to it and a
key word.
Ship is our keyword for sh. We will add this to our poster of
previous consonant teams for our reference to use if we forget what
sound sh makes.
Decoding instruction
We will now read words with sh, watch me first.
Write shag on board.
Please point to the sh. Yes, that is sh. I am going to circle it and say
its sound /sh/. What sound? Yes, sh. I will now read the whole
word by saying the sounds and then blending it together.

Guided practice

Put marker under each sound and say, /sh/ /a/ /g/ Drag marker
under whole word, say shag.
Now read it with me (repeat the procedure above with the student).
I will do another; process is the same as above but will use ‘shot.’
I will make sure that I circle sh and use blending to read the word.
Students will help me find the sh and say the sound as well. Now
you say the word, shot.
Now you say the word, shot.
Hand out notecard sh word lists. Including the words: cash, shut,
shed, shop, sham
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Intensification: Practice skills in isolation before putting together
in larger task. This intensifies instruction by having students know
the digraph before saying it in a word.
Awesome job guys Now let’s now practice together. Put your pencil
on the first word on the list. Circle the sh. What does sh say?
Great job, sh says /sh/. Now we will read the words sound by sound
while using our pencils to point to the letters together. Put your
pencil under the first letter.
Marker under each sound and say, /c/ /a/ /sh/
Drag marker under the whole word, cash.
*This process will be repeated with shut, shed, shop, sham.
Practicing for fluency
We will now practice that list again. However, instead of sounding
out each word we will simply read the word as a whole word. So,
we are going to try to go a little faster this time.
*Students will use their pencil to point to the words and read them
together as whole words.
Practicing with decodable text
Hand out student story- On the Ship
Now we will practice reading sentences that have sh words
together. Listen as I read the first sentences. Follow along with
your pencil. *Read the first sentence.
Sam, Dad, and I go on a ship.
Good job following along. We will now read the next sentence
together. *Read chorally with students for the next sentence.
Great work reading. You all got the sh words in that sentence. We
will finish reading the rest of the passage together. *Choral read
the rest of the passage with students.

Closing

Practicing for fluency
Awesome job reading that passage. I want you to get into group of
three and read the passage one more time. Really focus on doing
this without any mistakes and saying words clearly. Students will
read to their group the passage while I walk around and monitor.
*At the conclusion of the lesson, I will have students read me the
list of words below by themselves.
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Cash
Shut
Shed
Shop
Sham
Data form
Student
Words (mark missed words with an x)
Cash Shut Shed Shop Sham
Cash Shut Shed Shop Sham

Total
correct
/5
/5

Awesome job today reading words that have the sh consonant
diagraphs. By learning to do this, we will keep building your
reading skills on consonant digraphs. Next up will learn about the
consonant
diagraph th.
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Resource:
On the Ship
Sam, Dad, and I go on a ship. We look for a cab to get to the ship. The ship is big, and there
is a lot to do. Sam and I shop for a hat. Dad and I sit on a cot and fish.
I get a fish. It is too big for my rod. I can get a new rod if I dash to the shop. Sam is at the
shop. Dad, Sam, and I all go have the hot ham dish. We have hash, too. Sam has the jam
and now has a rash. The jam must go in the can, and we can go fish with my new rod. We
like the ship!
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2nd Grade Phonics, and Fluency Lesson
Key:
Red- Intensifications
Italics- Anything to be written on the board
Lesson Plan Component
Write the Plan
General Information about the Lesson
Lesson Objective
Given a reading list, containing open syllable words, students will
orally read 80% of the open syllable words correctly without
teacher assistance by the end of the lesson.
Learning Standard
CCSS.ELA-LITERACY.RF.2.4.B
Common Core Standard
Read grade-level text orally with accuracy, appropriate rate, and
expression on successive readings.
CCSS.ELA-LITERACY.RF.2.3.C
Decode regularly spelled two-syllable words with long vowels.
Materials
Word list, “Jo-Jo Gets a YoYo”
Instructional Steps
Introduction to the lesson
Attention signal: Class, class. Yes, yes.
Set expectations for behavior: Today during out lesson I want your
eyes on me and your mouths quiet.
Set expectations for academics (student friendly objective and
rationale): Today we are going to be adding onto our knowledge of
multisyllable words by learning about open syllable words. This
will help build our vocabulary knowledge when reading new
words.
Activate background knowledge (review): Yesterday we worked on
closed syllable words. What is a closed syllable word? Yes, it has a
short vowel ending in a consonant. Now we will be moving on to
open syllable words.

Modeling with a Think-Aloud

Intensification: Providing additional review of prerequisite skills.
This intensifies instruction by verifying that students know
prerequisite skills before being taught a new skill.
Since we worked on closed syllable words, let’s review some. A
closed syllable has a short vowel ending in a consonant.
Convex- con/vex
Read the whole word- convex
Rabbit- rab/bit
Read the whole word- rabbit
Basket- bas/ket
Read the whole word- basket
Good job reviewing, let’s work on our skill for today.
Decoding instruction
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An open syllable ends with a vowel sound that is spelled with a
single vowel letter. Show ‘he.’ Here is the word ‘he’. ‘He’ ends with
a vowel, so the vowel makes the long sound, /ee/.
Intensification: Practice skills in isolation first before putting
together in larger task. This intensifies instruction by having
students first know how to say open syllable words first before
multi open syllable words.
Let’s practice some one syllable open syllable words first.
Show ‘no.’ What word? Good, no. Where is the vowel, yes at the
end. What sound does it make? Yes the long sound, /oe/.
Show ‘me.’ What word? Good, me. Where is the vowel, yes at the
end. What sound does it make? Yes the long sound, /ee/.
Show ‘be.’ What word? Good, be. Where is the vowel, yes at the
end. What sound does it make? Yes the long sound, /ee/.
Decoding instruction
Write frozen on board.
Open syllables are found after a vowel sound with a single vowel
letter. I am going to slash after the first vowel sound with a single
vowel letter. We will always divide our words after the first vowel
today. Fro/zen. I see the first syllable ends with a vowel so the
vowel is long, fro. The second syllable ends with a consonant which
means its short, zen I will now read the whole word by saying the
sounds and then blending it together.
Put marker under each sound and say, /fro/ /zen
Drag marker under whole word, say frozen.

Guided practice

I will do another
Process is the same as above but will use ‘human.’ I will make sure
that I put a slash mark after the vowel and use blending to read the
word. Students will help me find the vowel and say the sound as
well.
Hand out notecard with open syllable word lists. Including the
words: music, begin, fever, unit, cargo.
Awesome job you guys let’s now practice together. Put your pencil
on the first word on the list. Create a slash after the first vowel.
Great job! Now we will read the words sound by sound while using
our pencils to point to the letters together. Put your pencil under
the first letter.
Marker under each sound and say, /mu/ /sic/
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Drag marker under the whole word, music.
Practicing for fluency
We will now practice that list again. This time you are going to
read the words, while I listen.
Students will use their pencil to point to the words and read them
together as whole words.
Practicing with decodable text
Hand out student story- JoJo Gets a YoYo
Now we will practice reading sentences that have open syllable
words together. Listen as I read the first sentences. Follow along
with your pencil. Read the first sentence.
JoJo likes the kids in her class.
Good job following along. We will now read the next sentence
together. Read chorally with students for the next sentence.
Great work reading. You all got the open syllable words in that
sentence. We will finish reading the rest of the passage together.
Choral read the rest of the passage with students.
Practicing for fluency
Awesome job reading that passage. Now we are going to practice
our expression when reading. I will read the passage first and
demonstrate expression.

Closing

Now, I want you to get into group of three and read the passage
one more time. Really focus on doing this without any mistakes and
saying words clearly and with expression. Students will read to
their group the passage while I walk around and monitor.
Great job today everyone! At the conclusion of the lesson, I will
have students read me the story “Filling Papers” on their own
checking to see if they can correctly read 90% of open syllable
words.
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Resource:
Word List:
Over
Item
Open
Poker
Bacon
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4th Grade Phonics and Fluency Lesson
Key:
Red- Intensifications
Italics- Anything to be written on the board
Lesson Plan Component
Write the Plan
General Information about the Lesson
Lesson Objective
Given the text, “What Animals Need,” students will orally read
90% of the multisyllable words containing vowel consonant-e
syllables correctly without teacher assistance by the end of the
lesson.
Learning Standard
CCSS.ELA-LITERACY.RF.4.3.A
Common Core Standard
Use combined knowledge of all letter-sound correspondences,
syllabication patterns, and morphology (e.g., roots and affixes) to
read accurately unfamiliar multisyllabic words in context and out
of context.
Materials
“Insects Help Flowers Grow,” word list, “What Animals Need”
Instructional Steps
Introduction to the lesson
Attention signal: 1, 2, 3 eyes on me
Set expectations for behavior: During our lesson I want your
mouths quiet and eyes on me.
Set expectations for academics (student friendly objective and
rationale): Today we are going to add onto our knowledge of
multisyllable words by learning how to decode vowel consonant-e
multisyllable words. We are learning these words so that we can
read texts and words with greater difficulty.

Modeling with a Think-Aloud

Activate background knowledge (review): The last couple days we
have worked on multisyllable words. Can three people give me a
word that they have learned in the last few days? We are going to
work on vowel consonant-e multisyllable words today.
Decoding instruction
Write reptile on board.
When a syllable has the pattern vowel consonant-e, the e will be
silent, and the vowel will its long sound. We already learned this as
‘final silent e’ in one syllable words. Now we will practice in two
syllable words. In these words we will slash between the two
consonants to divide the word into syllables. Watch me. I am going
to slash after p. Rep/tile. I see the second syllable has the final
silent e pattern. I can read this syllable, tile. I will now read the
whole word by saying the sounds and then blending it together.
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Intensification: Adding components to support cognitive processesself-talk. This intensifies instruction by having students think aloud
as they are performing the skill.
When we are working with VC-e words we are going to tell
ourselves that we start by slashing each word to divide it into
syllables. We slash the between the consonants in the middle of the
word. This will help us read the parts correctly and figure out the
whole word. Let’s practice with reptile. We will pretend like we are
reading this for the first time to practice the steps.What do we do
first? Good, we slash. Where do we slash? Between the consonants
p and t, good.
Put marker under each sound and say, /rep/ /tile
Drag marker under whole word, say reptile.

Guided practice

I will do another
Process is the same as above but will use ‘complete.’
Complete. Where do we slash? After m, good.
I will make sure that I put a slash mark after the m and use
blending to read the word.
Hand out notecard with word lists. Including the words: sunrise,
upgrade, compete, pancake, and confuse. Now let’s practice
together.
Where do we slash?
Awesome job you guys let’s now practice together. Put your pencil
on the first word on the list. Create a slash after the first syllable.
Great job! Now we will read the words sound by sound while using
our pencils to point to the letters together. Put your pencil under
the first letter.
Practicing for fluency
We will now practice that list again, but the words will be in a
sentence. So, we will read the whole sentence together.
Student’s will follow along and read the sentences chorally.
Practicing with decodable text
Hand out student story- “Insects Help Flowers Grow”
Intensification: Adding/modifying models with instruction broken
down into smaller steps and practicing skills in isolation first
before putting into context. This intensifies instruction by having
students understand first how to read vc-e words before reading
them in text.
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In addition to reading the word list above, we will be going through
the VC-e words in the text together before reading the whole text.
Let’s read it together sur/vive. Survive. Now let’s read it in a
sentence. Flowering plants need insects to sur/vive. What’s that
word? Survive.
Let’s read it together in/side. Inside. Now let’s read it in a sentence.
Pollen is sticky stuff found in/side a flower.
Let’s read it together in/sect. Insect. Now let’s read it in a sentence.
Insects go inside flowers to drink nectar.
Let’s read it together pol/len. Pollen. Now let’s read it in a
sentence.
Pollen sticks to them as they drink.
Now we will practice reading sentences that have vowel consonante multisyllable words together. Listen as I read the first sentence.
Follow along with your pencil. Read the first sentence.
Flowering plants need insects to survive.
Good job following along. We will now read the next sentence
together. Read chorally with students for the next sentence.
Great work reading. You all got the open syllable words in that
sentence. We will finish reading the rest of the passage together.
Choral read the rest of the passage with students.

Closing

Practicing for fluency
Awesome job reading that passage. I want you to get into group of
two and read the passage one more time. When your partner is
reading you will be listening to make sure they correctly read the
words. You may jot down notes, so that the student knows what
they need to improve upon. I will walk around and monitor.
Great job today everyone! At the conclusion of the lesson, I will
have students read “What Animals Need” to me on their own
checking to see if they can correctly read 90% of vowel consonante multisyllable words.
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Resources:

Phonics

Lesson 27

Practice Passage

VCe Syllable Pattern

Name

What Animals Need
Animals come in all shapes and sizes.
Some are large and fluffy. Other animals
are small and are hard to see. All animals
need certain things to live and grow,
no matter their size.
All animals must have enough food and
water. Without those things, they cannot
survive for very long.
Animals also need a place to live, just like
people do. This is a place that protects
them from enemies and the weather
outside. Wild animals locate their own
homes, while people provide pets with
safe homes.
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